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Shinta Nia Hartati Putri, (2020) : Analisis Kesalahan Fonologis Siswa dalam 
Mengucapkan Kata Leksikal di SMAN 12 
Pekabaru 
Penelitian ini bertujuan untuk menganalisis kesalahan fonologis siswa dalam 
mengucapkan kata leksikal. Selanjutnya, peneliti juga ingin merumuskan masalah 
menjadi dua pertanyaan penelitian yaitu, bagaimana kesalahan fonologis siswa 
dalam mengucapkan item leksikal di SMAN 12 Pekanbaru dan Kesalahan apa 
yang siswa kelas sebelas di SMAN 12 Pekanbaru lakukan dalam pengucapan item 
leksikal. Kemudian, subjek penelitian ini adalah siswa kelas sebelas SMAN 12 
Pekanbaru, sedangkan objek penelitian ini adalah kesalahan siswa dalam 
melafalkan item leksikal. Penelitian ini menggunakan metode penelitian 
kuantitatif deskriptif. Peneliti memilih siswa secara acak sehingga mendapatkan 
32 sampel dari 207 populasi. Untuk mengumpulkan data, peneliti menggunakan 
tes sebagai instrumen. Tesnya adalah siswa diharuskan membaca kalimat yang 
memiliki kolokasi dan kata kerja phrasal dengan suara keras (lantang)  dan 
merekam suara tersebut untuk mengetahui kesalahannya. Berdasarkan analisis 
data, peneliti menemukan bahwa kemampuan pengucapan siswa  dalam  leksikal 
kolokasi dan kata kerja phrasal di SMA 12 Pekanbaru dalam skor rata-rata adalah 
16,406 (kategori baik), standar skor untuk mencapai sangat baik adalah 25, dan 
siswa mendapatkan skor tertinggi yaitu 19,5 dan yang terendah adalah 14,5. Ada 
terdapat 32 (100%) siswa mengalami kesalahan dalam mengucapkan soal-soal 
leksikal di SMA 12 Pekanbaru yaitu dalam bentuk vokal dan bunyi kata-kata yang 
disuarakan / tidak disuarakan . 
 





Shinta Nia Hartati Putri, (2020) : An Analysis of Students’ Phonological 
                                                           Errors in Pronouncing Lexical Items 
                                                           at Senior High School 12 Pekanbaru 
This research was aimed to analysis of students’ phonological errors in 
pronouncing lexical items. Furthermore, the researcher also wanted to formulate 
the problem into two research questions, how are students phonological errors in 
pronouncing lexical items at Senior High School 12 Pekanbaru and What kind of 
error that eleventh grade students’ at Senior High School 12 Pekanbaru students 
do in pronouncing lexical items. Then, the subject of this research was the 
eleventh grade of Senior High School 12 Pekanbaru, meanwhile the object of this 
research was the students’ errors in pronouncing lexical items. This research was 
descriptive quantitative research. The researcher has randomly selected were 32 
samples from 207 populations. To collect the data, the researcher used test as 
instrument. The test is the students are required to read sentence that have 
collocation and phrasal verbs loudly to find out the errors. Based on data analysis, 
the researcher found that the students pronunciation ability of lexical items in 
collocation and phrasal verbs at Senior High School 12 Pekanbaru in mean score 
is 16.406 (good category) from excellent score is 25, with the higher score is 19,5 
and the lowest is 14,5 and students error in pronouncing lexical items of Senior 
High School 12 Pekanbaru are in vowels and voiced/voiceless sound of words 
which 32 (100%) of students that incorrectly have problem in vowels and 
voiced/voiceless. 
 





الصوتية لدى  (: تحليل األخطاء٢٠٢٠سينتا نيا هرتاتي فوتري، )
التالميذ عند نطق الكلمات المعجمية 
 ١٢في المدرسة الثانوية الحكومية 
 بكنبارو
إن هذا البحث يهدف إلى تحليل األخطاء الصوتية لدى التالميذ 
عند نطق الكلمات المعجمية. وحددت الباحثة أسئلة البحث إلى سؤالين 
د نطق الكلمات آتيين، أولهما كيف األخطاء الصوتية لدى التالميذ عن
بكنبارو، وثانيهما ما  ١٢المعجمية في المدرسة الثانوية الحكومية 
األخطاء التي وقع فيها تالميذ الفصل الحادي عشر بالمدرسة الثانوية 
بكنبارو عند نطق الكلمات المعجمية. وأفراد البحث تالميذ  ١٢الحكومية 
بارو، بكن ١٢الفصل الحادي عشر بالمدرسة الثانوية الحكومية 
وموضوعه أخطاء التالميذ عند نطق الكلمات المعجمية. وهذا البحث هو 
بحث وصفي كمي. وتم اختيار الباحثة للتالميذ بشكل عشوائي فحصلت 
تلميذا. ولجمع البيانات  ٢٠٧تلميذا يكونون عينة للبحث من  ٣٢على 
ل قامت الباحثة باالختبار. ففي االختبار يُطلب من التالميذ قراءة الجم
التي تحتوي على أفعال التجميع والتعبير بصوت عال وتسجيل 
األصوات لمعرفة أخطائهم. وبناء على تحليل البيانات وجدت الباحثة أن 
قدرة التالميذ على نطق أفعال التجميع والتعبير بالمدرسة الثانوية 
)مستوى جيد(، وأما الدرجة  ١٦،٤٠٦بكنبارو معدلها  ١٢الحكومية 
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. فالتالميذ الذين حصلوا على أعلى ٢٥يق الممتاز فــالقياسية لتحق
تلميذا  ٣٢. فهناك ١٤،٥والذين حصلوا على أدناها  ١٩،٥الدرجة 
٪( وقعوا في األخطاء عند نطق الكلمات المعجمية بالمدرسة ١٠٠)
بكنبارو وهي في شكل حروف العلة وأصوات  ١٢الثانوية الحكومية 
 الكلمات المعبرة / غير المعبرة.





LIST OF CONTENTS 
SUPERVISOR APPROVAL ........................................................................ i 
EXAMINER APPROVAL............................................................................ ii 
ACKNOWLEDGE ........................................................................................ iii 
ABSTRAK .....................................................................................................  vi 
ABSTRACT .................................................................................................. vii 
………………………………………………………………......………viii ملّخص 
LIST OF CONTENTS .................................................................................. x 
LIST OF TABLES ........................................................................................ xii 
LIST OF APPENDINCES ............................................................................ xiv 
CHAPTER I: INTRODUCTION 
A. Background of the Problem ................................................................. 1 
B. The Problem Of the Research .............................................................. 5 
1. Identification of the Problem ........................................................... 6 
2. Limitation of  the Problem .............................................................. 6 
3. Formulation of the Problem ............................................................ 6 
C. Objectives and Significances of the Problem ....................................... 7 
1. Objectives of the Problem ............................................................... 7 
2. Significances of the Problem ........................................................... 7 
D. Reason for Choosing the Title ............................................................. 8 
E. Definition of Term ............................................................................... 9 
CHAPTER II: REVIEW OF RELATED RESEARCH 
A. Theoretical Framework ....................................................................... 11 
1. The Phonological Errors .............................................................. 11 
2. Pronouncing in Phonology ........................................................... 17 
3. Lexical items ............................................................................... 29 
4. Phonological Errors in Pronouncing Lexical Items ...................... 32 
B. Relevant of the Research ..................................................................... 35 
C. Operational Concept ............................................................................ 40 
CHAPTER III: METHOD OF THE RESEARCH 
A. Research Design ................................................................................ 41 
xi 
 
B. Time and Location of the Research .................................................... 41 
C. Subject and Object of the Research .................................................... 42 
D. Population and Sample of the Research ............................................. 42 
1. Population of the Research ........................................................ 42 
2. Sample of the Research ............................................................. 43 
E. Data Collection Technique ................................................................ 44 
F. The Technique of Analyzing Data ..................................................... 45 
CHAPTER IV: FINDING AND DISCUSSION 
A. Findings ............................................................................................ 49 
1. The students’ phonological errors in pronouncing lexical items at 
Senior High School 12 Pekanbaru.............................................. 49 
2. The students’ kinds of errors in pronouncing lexical items at Senior 
High School 12 Pekanbaru......................................................... 54 
B. Discussion ......................................................................................... 64 
1. The students’ phonological errors in pronouncing lexical items at 
Senior High School 12 Pekanbaru ............................................... 64 
2. The students’ kinds of errors in pronouncing lexical items at Senior 
High School 12 Pekanbaru .......................................................... 65 
CHAPTER V: CONCLUSION AND SUGGESTION 
A. Conclusion ........................................................................................ 70 







LIST OF TABLES 
Table II.1  Example of Stress in the First, Middle, and Last Syllables ........... 22 
Table III.1  Population of Students at the Eleventh Grade of Senior High School 
12 Pekanbaru  ............................................................................. 42 
Table III.2  Total Sample of Students at the Eleventh Grade of Senior High 
School 12 Pekanbaru .................................................................. 44 
Table III.3 The Scoring Criteria of Indicator ................................................. 47 
Table IV.1  The Result of Students’ Error in Pronouncing Lexical Items at Senior  
High School 12 Pekanbaru ....................................................... 51 
Table IV.2 The Frequency Distribution of Pronunciation Test in Pronouncing  
Lexical Items of  Collocation and Phrasal Verbs ....................... 53 
Table IV.3  The Frequency Distribution of the Students’ Score in Category .. 54 
Table IV.4   Table Frequency Score of Phonological Errors in Intonation 
  Aspect ...................................................................................... 55 
Table IV.5   The Frequency Distribution of Students Score in Category of    
Intonation ................................................................................... 56 
Table IV.6   Table Frequency Score of Phonological Errors in Stress and Rhythm 
Aspect ........................................................................................ 57 
Table IV.7  The Frequency Distribution of Students Score in Category of Stress 
and Rhythm ................................................................................ 58 
Table IV.8  Table Frequency Score of Phonological Errors in Vowels  
 Aspect ........................................................................................ 59 
Table IV.9  The Frequency Distribution of Students Score in Category of  
 Vowels ....................................................................................... 59 
xiii 
 
Table IV. 10 Table Frequency Score of Phonological Errors in Consonant  
 Aspect ...................................................................................... 60 
Table IV.11 The Frequency Distribution of Students Score in Category of  
 Consonant ................................................................................ 61 
Table IV.12 Table Frequency Score of Phonological Errors in Voice and 
Voiceless Aspect ........................................................................ 62 
Table IV.13 The Frequency Distribution of Students Score in Category of  




LIST OF APPENDINCES 
Appendix I  The Syllabus of The Eleventh Grade Students from the First   
Semester 
Appendix II      The Students Pronunciation Test for Phonological Errors 
Appendix III      The Students’ Recording Result in Written Form  
Appendix IV     The Students’ Score Got from Two Raters 







A. Background of the Problem 
 Pronunciation is one aspect that is crucial in learning English, especially 
for speaking and reading, because both of the skills are using sound and 
pronunciation. In English sound system, there are many styles of speech for each 
individual which is influenced by a variety of causes such as locality, early 
influences, and social surroundings. According to Jones (1990) concluded the 
pronunciation of English involves the production of individual or isolated sounds 
and the utterance of words, phrases, and sentences with correct spelling and 
stressing and/or rhythm intonation. Norbert (2010) stated that the absolute 
difficulty of lexical items phonological requirements depends on learner and to a 
large extent their L1. This greatly affects for Indonesian students who have L1, 
namely Bahasa. Basically, comparing with the English sound system, Indonesian 
sound system is similar to the English sound system. They are similar in some 
terms, namely, assimilation, elision, and intonation. However, some differences 
also exist. Some English vowels and consonants do not exist in Indonesian. 
Indonesian also does not have clusters, stress, and aspirated sounds. 
  In pronunciation, there is sound or phonemes. Phonemes are classified as 
vowel and consonant. A recent study Schumm (2016) concluded that vowel sound 





Due to the complexity of vowel sounds, some students may need additional 
support to master vowel sound. In consonant sound, the students who are having 
difficulty learning of consonant sound will benefit from additional instruction 
using alphabet books and manipulative. 
In reality, the ability when the student talked with someone, sometimes a 
teacher was made confused (doubt) because finding a variety of difficulties in 
determining the assessment of a variety of students (the difficulties commonly 
found when English was considered as a foreign language) (Hughes, 2003: p. 88-
89). Among them, there were some student who like writing and listening but 
very difficult in reading and speaking because fear or wrong in pronunciation and 
mispronunciation of either a vowel or consonant sounds itself.  
Senior High School 12 Pekanbaru  is one of the school in Pekanbaru city. 
As a formal education institution, this school also presents the English subject to 
their students. Senior High School 12 Pekanbaru is the one school that use K13 
(2013 curriculum. English is a curriculum that an implement system of teaching 
and learning activity that used from tenth until twelfth grade. English study in this 
curriculum teaching in two meetings a week and takes 45 minutes for meeting. 
Depdiknas (2013) based on the curriculum one of the instructions is students 
should master in pronunciation words and can understand what sound of words. In 
the classroom, students need to focus about their pronunciation especially lexical 
items. According to Brown (2005) as cited in Lanteigne (2006, p. 3), the goal of 





in mind effectively; they have to be understood when they are uttering the words. 
Knowing that precision in pronouncing words is especially essential, language 
learners should pay more attention on the way they articulate the foreign words 
and, the most important is master pronunciation of a language they are learning. 
The problem that considers the pronunciation very difficult for students is 
that there are many sounds spoken in English. In a few words that have the same 
sound make students confused in pronunciation. Thus, making the students of 
confusion replace pronunciation from Indonesian into English. Another problem 
is the teachers rarely teach how to explicate the sounds in English with good and 
true. The teacher only focuses on learning reading and writing without reminding 
students how the correct pronunciation.  The error of phonology can be in the 
form of the grammatical, lexical, or even phonological form.  
Problems faced by the Indonesian to learn about  English are concerned on  
how to receive words or sentences heard from the speaker, the matter of making 
foreign sounds, the distribution of the sounds, certain attributes about sounds, 
fluency, and the relation between pronunciation and conventional spelling. 
Therefore, they should overcome the problems by deeply understanding the theory 
of phonology and practicing to pronounce the words correctly. The errors could 
not be separated from students in the process of learning English. Hence, in a 
class not only had one race or one mother tongue. In this case, students who had 
Javanese, Minangnese, Bataknese, and Ocunese races are a group of students who 





speaking skills, especially in terms of pronunciation. In the classroom, students 
have different abilities in terms of mastery of pronunciation. The pronunciation 
ability of each student could be influenced by several factors. Mother tongue is 
the most influential factor in the pronunciation skills of Javanese, Minangnese, 
Bataknese, and Ocunese students. This is proven because English and certain 
languages have different segment sounds, namely vowels and consonants. 
However, the fact happening in EFL classroom is pronunciation is considered to 
be difficult. Students make errors not only pronouncing sounds that do not exist in 
Javanese sound system, but also pronouncing sounds that exist in their mother 
tongue. Moreover, English and Javanese have different rules in pronunciation. For 
example, English has rule when speaker must change feature values in segments 
such as “brothers” should be pronounced as /brʌðə(r)z/ not /brʌdə(r)s/. According 
to the explanation above, the phenomena can be seen from the symptoms below: 
1. Some of the students’ were afraid in pronouncing a word or lexical 
items in front of the class. 
2. Some of students’ were difficult to learn how to make strange sounds 
with their own speech organs. 
3. Some of students’ could not memorize the sound distribution, which 
one sounds that right to say in a word or sentence, and in what context 
the sound is pronounced. 






Based on some of the problems above it is concluded that the abundance 
of students' weaknesses in pronunciation, especially in lexical material. So, that it 
greatly affects the process of learning English inside and outside the classroom. 
The researcher found some problem in journals and previous study that explained 
about lexical and pronunciation.  Researcher found study that explained about the 
students failed to recognize the distinction between nouns, phonological and 
morphological structure of words and sentences and the students were not too 
conscious to the lexical difference in pronunciation with in the words. Every study 
that explained about this research in ESL students and in foreign country. So, this 
study has never been done in Indonesia.  
Hence, the researcher wanted to find out and examine phonological errors 
that are often done on students in several types of technical items. Based on the 
problems depicted above, thus, the researcher is interested in investigating the 
problems above into a research entitled: “An Analysis of Students’ Phonological 
Errors in Pronouncing Lexical Items at Senior High School 12 Pekanbaru”. 
B. The Problem of the Research 
After conducting preliminary observation at Eleventh grade of Senior High 
School 12 Pekanbaru. It is clear that most of students are still getting difficulties 
and making errors especially in pronouncing lexical words. The problems can be  
identified  as follows: 





Based on the background and the phenomena above, thus the 
problems of this research were identified in the following identifications: 
 
 
a. How did students’ pronounce the lexical items? 
b. How did students’ reduce some errors in pronouncing lexical 
items? 
c. What factors did make students’ difficult to pronounce the lexical 
items? 
d. What factors did make students’ doing error in pronouncing 
lexical items? 
 
2. Limitation of the Problem 
After identifying the problems and to avoid 
misunderstanding, the researcher needs to limit and focus to the 
problems of her research “Students’ errors in pronouncing lexical 
items especially for phrasal verbs and collocation at eleventh grade  
at State Senior High School 12 Pekanbaru”.  
3. Formulation of the problem 
From both of the above explanations, the researcher would like to 





a. How is students’ phonological errors in pronouncing lexical items 
at Senior High School 12 Pekanbaru ? 
b. What kind of errors do eleventh grade at Senior High School 12 
Pekanbaru students’ do in pronouncing lexical items? 
 
C.   Objectives and Significant of Research 
1. Objectives of the Research 
a. To know students’ phonological errors in pronouncing lexical 
items at eleventh grade of Senior High School 12 Pekanbaru. 
b. To find out the kind of errors that made by eleventh grade 
students’ of Senior High School 12 Pekanbaru in pronouncing 
Lexical Items. 
2. Significance of the Research 
Beside the specific objectives above, the research is expected to have 
contributions for: 
a. Teacher  
To helped teachers to find out the students’ phonological error 
in pronouncing lexical items. Hence the teacher can resolve the 
problem and focus to improve students’ pronunciation ability at 








These research finding were also expected to be useful and 
valuable, especially for students. They able had known their 
phonological error in pronouncing Lexical items. Hence, they can 
solve the problem and improve their ability. 
c. Researcher 
Besides the research finding were also expected to be positive 
valuable information, especially for those who are concerned in 
the world of teaching and learning English as a Foreign language. 
d. Others 
Finally, these research findings were also expected to be 
practical and theoretical information to development of theories on 
language teaching in general. 
D. Reasons of Choosing the Title  
There were some reasons why the researcher was interested to did this 
research, on the topic above are as follow: 
1. The title of the research is not yet investigated by others previous 
researcher in Senior High School 12 Pekanbaru. So far, people seldom to 
carry out this topic to be investigate on their research. 
2. The tittle of this research was relevant with the researcher status as 





3. The problem of this research was occurred in EFL students. Students are 
not able to pronounce English words. 
4. The location of the research facilities the researcher in conducting the 
research. 
E. Definition of the Terms 
1. Analysis  
 Crystal (1987) stated that error analysis is a technique for 
identifying, classifying and systematically interpreting the unacceptable 
forms produced by someone learning a foreign language, using any of 
the principles and procedures provided by linguistics. 
2. Phonological Errors 
 Hannah & Martha (1997) pointed out; phonological error is 
patterns of sound errors that typically developing children use to 
simplify speech as they are learning to talk. They do this because they 
do not have the ability to coordinate the lips, tongue, teeth, palate and 
jaw for clear speech. 
3. Pronunciation 
 Jones and Daniel (1990) stated pronunciation is the act of giving 
the true sound of letters in words, and the true accent and quantity of 
syllables. Pronunciation is the mode of enouncing (announcing) certain 





syllables, or in a more extended sense, the tone or expression of voice 
with which sentences are delivered. 
4. Lexical Items 
 Lexical item is a single word, a part of a word, or a chain of words 
that forms the basic elements of a language's lexicon. In English lexical 
difference is usually truly lexical which must be memorized as part of 
the pronunciation of an individual word. There are many types of lexical 
items, including collocation and phrasal verbs that discussed in this 
research. Collocation is a sequence of words or terms that co-occur more 
often than would be expected by chance. Phrasal verb is a phrase such 
as turn down or ran into which combines two or three words from 
different grammatical categories: a verb and a particle and/or 
a preposition together form a single semantic unit.  











REVIEW OF RELATED LITERATURE 
A. The Theoretical  Framework 
1. The Main of Phonological Errors 
a. The Nature of Phonological Error 
According to William (1978), Phonology is a branch of linguistics 
concerned with the systematic organization of sounds in spoken languages 
and signs in sign languages. It used to be only the study of the systems of 
phonemes in spoken languages (and therefore used to be also called 
phonemics, or phonematics), but it may also cover any linguistic analysis 
either at a level beneath the word (including syllable, onset and rime, 
articulatory gestures, articulatory features, mora, etc.) or at all levels of 
language where sound or signs are structured to convey linguistic 
meaning. Therefore, Phonology is the study of both sounds and their 
meanings. So this Phonology 'explores' the difference when a sound is 
produced and how if the sound is produced is slightly different it will 
change the meaning of the sound. For example the words "sin" and "seen", 
both are pronounced differently, and of course the meaning is different. 
Hence, in the other case many student have awareness in 





lexical item. According to Gilon (2004) stated that phonological 
awareness is an individual's awareness of the phonological structure, or 
sound structure, of words. Students must know what they listen about and 
can imitate the word that they listen itself. 
Dell and Albert (2005) stated that phonological errors, both 
pathological and slips of the tongue, are not "Errors" in the sense of 
deviation from a learnable grammar. Rather, "errors" follow a grammar, 
although it may be different from the target grammar native speakers 
acquire regularly. For Example; 
a. <Play a Victor> = <Flay a piktor> 
[pʰleɪ … vɪktəɹ] =  [fleɪ … pʰɪktəɹ]  
 not: *[vleɪ … pɪktəɹ] 
b. <bloody students> = <bloodent studies> 
[blʌdi stuwdənts] = [blʌdənt stuwdijz]  
not:*[blʌdənt stuwdijs]  
(Fromkin  1971) 
All of these ”errors” are examples of phonological transposition 
”errors”, where sounds are switched. The sounds that the speakers are 





Children with language pathology make consistent”errors” that follow 
identifiable rules. As a consequence, the word “error” is a complete misnomer 
in regards to speech pathologies. Pathological errors can be compared to and 
contrasted with slips of the tongue, which are momentary deviations from 
targeted speech that are considered “normal”. Slips are not exactly rule-based, 
although they obey the phonotactic constraints and are classifiable into forms 
or types. Evidence for these claims comes from observational and 
experimental research, further supporting for the idea that grammar is strictly 
rule-governed and required for language production. The prevailing views on 
slips of the tongue are vastly different from those of pathological speech, and 
the two schools of thought rarely contribute to each other. 
b. Error in Phonology 
This sub chapter explains the error versus mistake, types of error and also 
sources of error. 
a. Error versus Mistake 
Error and mistake are different. In order to analyze learners’ errors 
in proper perspective, it is important to differentiate the errors and 
mistakes. Mistakes are akin to slip of tongue and recognizable (by the 
mistakes maker), error is systematic in which it is likely to occur 
repeatedly and is not recognized by learner”. Brown (1987) also 





the random guess or a slip. It is because of failure to use known system 
correctly”. In this case the learner can recognize and correct some lapse 
or mistakes, which are not the result of a deficiency in competence but 
the result imperfect in producing speech. 
 
b. The Sources of Error 
The errors can be seen from some perspective. Richards, et.al. 
(2009) stated that communication strategies are strategies that learners 
use to overcome these problems in order to convey their intended 
meaning. Brown (1980) based on communicative strategies define it 
as the conscious employment of verbal mechanisms for 
communicating an idea when linguistic forms are not available to the 
learner for some reason, he also classifies errors into five number, 
namely: 
1) Avoidance 
 Avoidance can be broken down into several subcategories, 
and thus distinguished from other types of strategies. The most 
common type of avoidance strategy is ‘syntactic or lexical avoidance’ 
within a semantic category. When a learner, for example, cannot say 
“I lost my way” he might avoid the use of way’ and says “I lost my 





case of a learner of English who finds initial /I/ difficult to pronounce 
and wants to say “he is a liar” may choose to say” He does not speak 
the truth”. A more direct type of avoidance is “topic avoidance”, in 
which a whole topic of conversation is entirely avoided. To avoid the 
topic, a learner may change the subject, pretend not to understand, or 
simply not respond at all. 
2) Prefabricated Patterns 
 Another common communication strategy is to memorize 
certain stock phrases or sentences without understanding the 
components of the phrases or sentences. “Tourist survival” language is 
full of prefabricated patterns, most of which can be found in pocket 
bilingual “phrase” books which list hundreds  of stock sentences for 
various occasions. The examples of these prefabricated patterns are 
“How much does it cost?”, “Where is the toilet?”. “I don’t speak 
English” and “I don’t understand you”. Learners may avoid a 
problematic word by using a different one. 
3) Cognitive and Personality Style 
 One’s own personality style or style of thinking can be a 
source of error, highlighting the idiosyncratic nature of many learner 
errors. A reflective and conservative style might result in very careful 





indicative of the conscious application of rules. Such a person might 
also commit errors of over formality. A person with high self-esteem 
may be willing to risk more errors, in the interest of communication, 
because he does not feel as threatened by committing errors with a 
person with low self-esteem. Language errors can thus conceivably be 
traced to sources in certain personal or cognitive idiosyncrasies. 
 
4) Appeal to Authority 
Another common strategy of communication is a direct appeal 
authority. The learner may directly ask a native speaker (the 
authority) if he gets stuck by saying, for example, “How do you say?” 
Or he might guess and then ask for verification from the native 
speaker of the correctness of the attempt. He might also choose to 
look a word or structure up in a bilingual dictionary. 
5) Language Switch  
Finally, when all other strategies fail to produce a meaningful 
utterance, a learner may switch to the so-called language switch. That 
is, he may simply use his native language whether the hearer knows 





in the hope that learner will get the gist of what is being 
communicated. 
Nunan (1999) also puts “making errors in language activities” as one of 
characteristics of good language learner. It is based on the fact that learners who 
make mistakes and receive treatment (toward their mistakes) could possibly 
perform understanding at the particular areas.  
2. Pronouncing in Phonology 
a. Pronunciation 
There are many experts that have views what pronunciation in 
language teaching is. Kelly (2000) is one that views pronunciation through 
the constituent parts. Kelly stated that pronunciation has two main features 
namely phonemes and supra segmental features. Pronunciation is a 
component of English besides of grammar and vocabulary. Jones and Daniel 
(1990) stated that pronunciation is the act of giving the true sound of letters 
in words, and the true accent and quantity of syllables. Pronunciation is the 
mode of enouncing (announcing) certain words and syllables. By accent is 
understood the stress laid on particular syllables, or in a more extended 
sense, the tone or expression of voice with which sentences are delivered. 
English is made up of phonemes, or individual sounds which carry 
the potential to make meaning, and these may be vowels, diphthongs 





vowel sounds) or consonants. These sounds are made using our tongue in 
different parts of the mouth. Pronunciation has relationship with mouth and 
its part, as Gerald Kelly said in his book also, that we speak using the lips, 
tongue, teeth, hard and soft palates and alveolar ridge. 
As a result, making errors in pronouncing English as foreign 
language is common. It is natural in the early stage of second/foreign 
language learning process. Goodwin (2001) concluded, In teaching 
pronunciation, the goal of instructions threefold to enable our learners to 
understand and be understood, to build their confidence in entering 
communicative situations, and to enable them to monitor their speech based 
on input from the environment. To accomplish these goals, he describes the 
tools we need to teach pronunciation in a systematic and principled way. 
 The correct pronunciation of English is to help the students to 
pronounce correctly. Clear pronunciation makes the students easy to 
understand and  produce intelligible sound. The study of pronunciation has 
become an important aspect in teaching English as a foreign Language. In 
learning process, student may face difficulty which is crucial to be described 
and analyzed. One of them is difficulty in pronouncing lexical items. 
Pronunciation has become a dilemma for students. Many persons sometimes 
made a mistake when they speak in English. And some of them are mistakes 





from their speech. Some addressee of conversation get confuse because of 
those careless. 
Therefore, comprehensibility is the key nowadays due to of the 
increasing demand of communication in English between the non-native 
speakers rather than between the native and non-native ones in the world 
(Howlader, 2010) and therefore must be improved and trained.  
b. The Aspect of Pronunciation 
In pronunciation many aspects that can support fluency in 
pronunciation and each aspect has its own role. There are four aspects that 
pronunciation covers: 
1.) Sounds 
From the dictionary of oxford pocket learners we can find the 
definitions of sounds are something you can hear; idea or impression that 
you get of somebody or something from what somebody says or what you 
read; give a certain impressions. Pronunciation refers to the production of 
sounds that we use to make meaning. It includes attention to the particular 
sounds of a language (segments), aspects of speech beyond the level of the 
individual sound, such as intonation, phrasing, stress, timing, rhythm 
(suprasegmental aspects),  how the voice is projected (voice quality) and, 





closely related to the way students’ speak a language. Each of these 
aspects of pronunciation is briefly outlined below, and references for 
further study are suggested. 
Phonemes are he distinctive sounds of a language. The sounds that 
a native speaker considers to be separate sounds. Changing from one 
phoneme to another causes a change in meaning. Every language has its 
own set of phonemes. Every language is different. Allophones is variations  
in sound that are still felt to be the “same” sound, even though in reality 
they are slightly different. Changing from one allophone to another might 
sound odd, but it doesn’t cause a change in meaning. For example, the /k/ 
sounds in “car” and “key” don’t sound exactly the same, but we hear them 
as being the same sound. The /n/ sounds in “pan,” “panda,” “pancake,” 
and “panther” don’t sound exactly the same, but we hear them as the same 
sound. They’re all allophones of the same phoneme. We can divide 
phonemes into two groups: 
a.) Vowel is The sounds in which the air stream moves out very 
smoothly. Words like “apple,” “east,” “over,” and “out” begin with 
vowels. 
b.) Consonant is the sounds in which the air stream meets some 
obstacles on its way up from the lungs. Words like “big,” “map,” and 





According to Budianti  (2017) A phoneme is a set of allophones or 
individual non-contrastive speech segments. Allophones are sounds, 
whilst a phoneme is a set of such sounds. Every language has 
consonants and vowels, but no two languages have exactly the same 
ones. Minimal pair is two words that differ by just one sound, for 
example, late and rate, beat and bit, sat and sap. Minimal pairs can 
be used in many different ways in pronunciation practice. Letters and 
sounds are not the same thing. A sound can be heard, but not seen. A 
letter is a written symbol that represents one or more sounds.  
Hence, When we talk about consonants and vowels, we’re 
going to be talking about sounds, not the letters that represent them. 
For example, the letter “g” represents different sounds in “girl” and 
“giant.” The letter “a” can represent several different sounds, as in 
“cat,” “came,” “car,” “care” and “about.” This is why we need a 
special set of symbols, called a phonemic alphabet, to represent 
sounds. There are many variations of these symbols. The chart on the 
next page shows the symbols used in Teaching Pronunciation. For 








2.)  Phonetic Symbol 
Students must also learn about the phonemic chart to 
understand about the pronunciation deeper. This phonemic chart or 
table can help students learn and define pronunciation easier. This 
phonemic symbol also defines how student can pronounce words or 
sentence in any language. All of the language consists of words that 
have their uniqueness in pronouncing them.  
3.) Stress Syllable 
English, as many other languages in the world, has many 
words that have almost similar words’ shape with other. The 
understanding of word stress and intonation actually give the effect of 
students’ expertise in pronunciation. Word stress is extra force used 
when speaking a particular word or syllable. The following words can 










Examples of Stress in the First, Middle and Last Syllables 
Ooo  OOo ooO 
RA-di-o po- TA –to ka-nga-ROO 
AC-ci-dent Pro- FESS – or en- ter- TAIN 
DAN- ger - ous lo- CA- tion en- gi- NEER 
Examples are adapted from Kelly,2001 
The words in the first group (Ooo) are all stressed on the first 
syllable, the words in the second group are stressed on the second syllable, 
and those in the third group are stressed on the third syllable. The use of 
stress in speech helps us both deliver and understand meaning in longer 
utterances and it is closely linked with intonation. 
4.) Intonation 
Our voices can rise in tones, from low to high, and can fall, from 
high to low. The change of pitch,rising and falling of our voice produces 
the melody. It was what you call intonation. In short, intonation creates the 
melody of the language. It is a fundamental part of the way we express our 
own thoughts and it enables us to understand those of others. Work on 
intonation in the classroom needs to focus on practice rather then theory. 





intonation serve to determine the meaning of utterances in rising 
intonation or falling intonation. 
For example: 
Rising intonation  
Is it yours? 
Have you been there? 
Are you okay? 
Falling Intonation 
Sit down please! 
I’m studying English right now. 
What time are you living? 
Students’ difficulties with intonation are not helped by the fact that 
concentration on grammar and vocabulary often takes their attention away 
from this feature. Struggling to find the right words will mean that the 
smooth movement of intonation will be interrupted. 
c. The Model of Pronunciation 
English is an international language, not only used in one country. 
English is used by various countries. As it plays as an international 





and they use it with different accents or dialects. English can be 
identified of one’s nation language as it has differences in terms of 
vocabulary,  spelling and pronunciation. For example, in terms of 
pronunciation, the word “address” can be pronounced differently 
according to which model we use. We can pronounce /ǝ’drƐs/ referred to 
British English or pronounce /’æˌdrƐs/ referred to American English. 
Due to the variety of English models can provide choice to students 
which model they want to use. 
Indonesia has various accents in language that can affect students 
in pronouncing lexical items. The teacher’s first language makes them 
modify their accent in the classroom for the benefit of students. therefore, 
a teacher must determine which accent can affect the student to make the 
correct pronunciation during teaching in the classroom. 
d. The Affecting Pronunciation 
As people have their own native language, it seems they can be 
recognized by people that they are non-native speakers. The way we speak 
in a different language is affected by our mother tongue. There are several 
factors that can affect pronunciation. Below are the lists (Brown 2001) 






1.) Native Language  
The factor that greatly affects students when learning English 
pronunciation is the native language. The teacher needs to know how a 
native is saying Lexical items well, so that the teacher can do good 
pronunciation in front of the student. 
2.) Age 
It is a common belief that children are more successful learners 
than adults, but the evidence for this is actually surprisingly equivocal. 
According to Muriel Saville-Troike (2006) sates  one reason for the 
apparent inconsistency in research findings is that define relative 
“success” in terms of how closely a learner’s pronunciation is to a 
native speaker’s. 
Generally speaking, children under the age of puberty stand an 
excellent change of “sounding like a native” if they have continued 
exposure in authentic contexts. Beyond the age of puberty, while adults 
will almost surely maintain a “foreign accent”. 
3.) Exposure  
It is difficult to define exposure. One can actually live in a 
foreign country for some time but not take advantage of being “with 





that one gets is important that the more length of time, the class time 
needs to focus on pronunciation improvement in order that students 
can get better pronunciation. 
4.) Innate Phonetic ability ( Aptitude ) 
The assumption that there is a talent which is specific to 
language learning has been widely held for many years.  Carroll 
(1965) said that is phonemic coding ability is the capacity to process 
auditory input into segments which can be stored and retrieved. 
Someone who able to practice what they hear well is someone who is 
exposed to his surroundings. 
5.) Identity and Language Ego 
Another influence is ones attitude toward speakers of the target 
language and the extent to which the language ego identifies with 
those speakers. 
6.) Motivation and Concern for Good Pronunciation 
Some learners are not particularly concerned about their 
pronunciation, while others are. The extent to which learners‟ intrinsic 
motivation propels them toward improvement will be perhaps the 
strongest influence of all six of the factors in this list. Those factors 





to improve their pronunciation. Teachers can assist learners toward 
these factors. 
e. Problem in Pronunciation 
In our country English plays as a foreign language. It means that 
people use English only in school when they have the lesson in the 
classroom. Since it is 16 rarely used by people as medium of 
communication, students may find many difficulties in pronunciation 
of English. 
According to Arini (2009), there are two common mistakes that a 
learner makes. First, they fail to make long vowels or diphthongs 
when it is followed by voiced consonants. Secondly, they fail to 
shorten long vowels or diphthongs when it is followed by voiceless 
consonants. She adds that there are other problems or difficulties 
related to pronunciation. One of them is hearing problem. People have 
different hearing ability. It affects people to make mistakes when 
pronouncing words.  
f. Technique of Testing Pronunciation 
Heaton (1990 as cited in Isnawi 2014) includes pronounciation into 







1.)  Pronouncing Words in Isolation 
The importance of listening in almost all test of speaking 
especially those of pronunciation, should never be underestimated. It is 
impossible for students to pronounce words correctly unless they first 
hear and recognize the precise sound of that word. 
2.) Pronouncing Words in Sentences 
Students can also be asked to read aloud containing the 
problematic sounds which we want to test. 
3.) Reading Aloud 
Way of testing pronunciation provided that we give a student a 
few minutes to look at the reading text first. 
3. Lexical Items 
According to Lyon in Djajasudarma (1986)  stated that the term of 
lexical item is a single word, a part of a word, or a chain of words (catena) 
that forms the basic elements of a language's lexicon. Lexical items are 
like seems in that they are "natural units" translating between languages, or in 





The meaning of lexeme from "horse" is a large for led animal that 
people ride or used for farming. According to Lewis (1997) stated about 
seventh types of lexical items, followed by: 
 
a. Words  
Word is the smallest element that can be uttered in isolation 




b. Part of Words 
This contrasts deeply with a morpheme, which is the smallest unit 
of meaning but will not necessarily stand on its own. A word may consist 
of a single morpheme (for example: oh!, rock, red, quick, run, expect), or 
several (rocks, redness, quickly, running, unexpected), whereas a 
morpheme may not be able to stand on its own as a word (in the words just 
mentioned, these are -s, -ness, -ly, -ing, un-, -ed). A complex word will 
typically include a root and one or more affixes (rock-s, red-ness, quick-ly, 
run-ning, un-expect-ed), or more than one root in a compound (black-





c. Phrasal Verbs 
Phrasal verb is a phrase such as turn down or ran into which 
combines two or three words from different grammatical categories: 
a verb and a particle and/or a preposition together form a single 





d. Multiple Word Expression 
Multiword expression is "lexical units larger than a word 
that can bear both idiomatic and compositional meanings. For 
example:  
By the way  
Inside out 
e. Collocation 
Collocation is a sequence of words or terms that co-
occur more often than would be expected by chance. Collocation is 
significant in light of the fact that it makes discourse sound 





Truth be told, local speakers hold many pre-assembled lexical 
things in their memory. Subsequently, in the event that we have a 
lot of instant lumps available to us it will help familiarity, enabling 
more opportunity to concentrate on the message and improving 
pressure and sound. For example: 
Motor vehicle 
Absolutely convinced 
f. Institutionalized Utterance  
Institutionalized utterance is the smallest unit of speech. 
It is a continuous piece of speech beginning and ending with a 
clear pause. In the case of oral languages, it is generally but not 
always bounded by silence. According to Charles F (2009) 
stated that an utterance is any stretch of talk, by one person, before and 
after which there issilence on the part of that person. 
Example :  
 I'll get it  
We'll see 
That'll do 
4. Phonological Errors In Pronouncing Lexical Items 
The combination is generally "born" as two separate words 





one word, even, through a process of monolithicity (Zenobi, 1987). There 
is always a debate as to whether to consider several combinations actual 
compounds, or just collocations, as the typical contrast between a 
DARKroom (a "true" compound) and a DARK ROOM (a phrase or 
collocation). The truth is that combinations of two or three words in 
English that generally operate together may reveal different stress 
patterns. 
According to Ortiz Lira( in  Teschner and Whitley, 2004) stated 
that they generally distinguish about single-stressed (left-stressed) vs 
double stressed compounds (or rightmost stressed). It means that  
compounds in which the first item carries the primary stress versus those 
in which the primary stress is borne by the second item, with a secondary 
stress on the first item. For Example, a single-stressed compound could 
be READing glasses, and a double-stressed one, SLEEPing BEAUty. 
The main features of pronunciation are segmental features 
(included phoneme) and suprasegmental features (included stress, 
intonation and connected speech).  
1.  Segmental features (Phonemes)  
Segmental features of pronunciation also called phonemes, are the 
different sound within a language. Although there are slight 
differences in how individuals articulate sounds, we can still 





considering meaning, we see how each sound rather than another can 
change the meaning of the word. This principles which give us the 
total number of phonemes in particular language. The set of 
phonological consists of two categories: vowel sounds and 
consonant sounds (Kelly, 2000).  
a. Vowel  
One of speech sound that is always produced by people is 
vowel. Vowels are articulated when a voiced airstream is shaped 
using the tongue and the lips to modify the overall shapes of the 
mouth (Kelly, 2000). From a phonetic point of view, vowels are 
articulated with a relatively open configuration of the vocal tract: no 
part of the mouth is closed, and none of the vocal organs come so 
close together that we can hear the sound of the air passing between 
them. Vowels typically involved the vibration of the vocal cord 
(voicing), and their distinctive resonances are made by varying the 
shape of the mouth, using the tongue and lips. In English, there are 
no vowels whose chief characteristic is the use of nasal resonance. 
English vowels are all oral vowels, and take on a nasal quality only 
when they are being influenced by an adjacent nasal consonant, as in 







b. Consonant  
There are three ways of describing the consonant sound; the 
manner of articulation, refers to the interaction between the various 
articulators and the airstream; the place of articulation, gives more 
information about what the various articulators actually do; and the 
force of articulation, the following terms are used: forties or strong 
and lenis or weak (Kelly, 2000). 
Certain other consonants are also somewhat vowel- like, in that 
they can be sounded continuously without any audible friction: the 
three nasals, /m/, /n/, and /ŋ/, /l/ as in lie, and /r/ as in red. These can 
all be classed together as (frictionless) continuants or sonorants, 
within which the four oral items (/l/, /r/, /w/, /j/) are often recognized 
as forming a distinct group. 
2. Suprasegmental Features 
Suprasegmental features, as the name implies, are features of 
speech which generally apply to groups of segments, or phonemes. 
The features which are important in english are stress, intonation, 
and how sounds change in conected speech (Kelly, 2000:).   
a. Intonation  
The term intonation, refer to the way the voice goes up and 
down in pitch when we are speaking. It is a fundamental part of the 





those of others. It is an aspect of language that we are very sensitive 
to, but mostly at an unconscious level (Kelly, 2000).  
b. Stress  
All of words have each identifiable syllable, and one of the 
syllables in each word will sound louder than the others. The syllable 
indicated with louder sound, are the stressed syllable. Each stressed 
syllable, in a word in isolation, also has change in the pitch, or the 
level of the speaker’s voice, and the vowel sound in that syllable 
lenghtened. Stress can fall on the fourth, middle or last syllable of 
words (Kelly, 2000). 
 
B. Relevant of the Research 
This section will provide a detailed summary based on the previous 
study, such as the researchers, research designs, and purposes of the studies, 
participant, location also finding. 
The first  research was conducted by Puspita (2014) at the eleventh 
grade students of SMA Negeri I Sigaluh Banjarnegara in the Academic Year 
2006/2007. The research entitles “An Analysis of Students’ Errors in 
Pronouncing English Vowels (A case Study of the Eleventh Grade of SMA N 
I Sigaluh Banjarnegara in the Academic Year 2006/2007)”. Research problem 





pronouncing English Vowels? 2. Why do these errors happen/ occur? Puspita 
(2007: 4). In this researcher found the result of the analysis which show 
students are considered “Excellent” in pronouncing English vowels. 
The second research was conducted  by St. Rahmatia Razak (2010) at 
the third year of SMAN 1 PITUMPANUA WAJO REGENCY. The research 
entitles “The Student’s Difficulties in pronouncing the English Vowel” ( A 
case study  of the third year of SMAN 1 PITUMPANUA WAJO REGENCY). 
Research problem of this research were 1. What vowel sounds are difficult to 
be pronounced by the students of the third year of SMAN 1Pitumpanua Wajo 
regency? 2. What factors make the students difficult to pronounce the English 
Vowel at the third year of SMAN 1 Pitumpanua Wajo regency?. In this 
research found the result of analysis which showed student difficulties in 
pronouncing English vowel . 
The third research was conducted by Himadri T.P and Dr. Vidushi 
Sharma. This research allocated for Indian English speakers and explain about 
lexical form. The research entitles “ A Study Lexical Difference in English 
Pronunciation among Indian English Speaker “. The objectives of the problem 
from this study are 1.) to identify the problem encountered by Indian English 
learners in the process of English pronunciation . 2.) to identify Indian English 
learners’ recognizing ability of sound lexical difference, vocabulary, and 
information in the process of linguistic skills. 3.) to suggest remedial measures 





analysis which showed student failed to recognize the distinction between 
nouns, phonological, and morphological structure of words and sentences. The 
finding show that many respondents from the selected sample were not too 
conscious to the lexical difference in pronunciation with in the words. 
The fourth study conducted by Dyah Mustikareni, a student of English 
Department in Semarang State University in the year 2013 with her thesis 
entitled “Error Analysis on English Diphtongs Pronounced by the students of 
SMA Negeri 1 Comal and SMA Negeri 1 Banjarnegara in English Debate on 
“Relax” TV Program of TVRI” said that in learning English, pronunciation is 
important because different pronounciation may have different meaning and 
wrong pronunciation can make misunderstanding in conversation. The 
purpose of this study is to identify mispronunciation made by the debate 
participant, how the debate participants mispronounce the diphtongs and how 
they correct their diphtong pronunciation. The researcher uses descriptive 
qualitative method to help her identify her purpose. Then, a research 
conducted by Ivy Kho Chiann Yiing who studied in University of Tunku 
Abdurrahman (UTAR), in his study research entitled “An Analysis of 
Pronunciation Errors of Six Utar Chinese Studies Undergraduates” investigate 
that the pronunciation errors made by six chinese studies undergraduates 
according to Contrastive Analysis (CA) and Error Amnalysis (EA) with the 
prediction that these pronunciation errors are neither coincidental nor 





English Pronunciation. The researcher took a sample of a subject 
pronunciation through words and sentences readings. 
The other research has been finished by Kovac (2012). The points of 
this investigation to decide the conveyance and recurrence of various 
classifications of discourse mistakes in English as unknown dialect, and to 
analyze the impact of the assignment type on their event. The consequence of 
this examination shows morphological blunders were predominant because of 
an essentially visit exclusion of articles. The following past research done by 
Hidayati (211), this exploration looks at Blunder Examination on a Short 
Discourse: an Instance of an ESL Indonesian Student". The point of this 
examination to break down the mistakes created by an Indonesian student in 
talking in a given short discourse task. The discoveries of this investigation 
propose that the predominant blunder made by the understudies is the issue 
morphology, trailed by phonology and punctuation mistakes. With respect to 
morphological mistakes, substitution kind of blunders is most much of the 
time found in the discourse, trailed by expansion and oversight sort of 
blunders separately. Correspondingly, in syntactic examination, substitution 
kind of mistakes gives off an impression of being the prevailing blunders 
followed by expansion and exclusion sort of mistakes individually. 






The last study  by Fitriyah Riski Wahyuni who conducted a research 
under the title "Error Analysis of English Students' Pronunciation at SMPN 
Pamekasan". This research is aimed to find out what types of errors made by 
the students on pronouncing English words and to find out the most dominant 
errors made by the students in pronouncing English words. This research is 
conducted at SMPN 1 Pamekasan and 52 students are taken as the sample in 
which it is used random sampling as the technique of sampling. From the 
research, it can be concluded that the most dominant in making errors is in 
pronouncing vowel sounds. 
All of the research above are conducted in the same field that is 
pronounciation. The researches focus in exploring factors, ability, kind of 
error, and difficulties in pronouncing. The difference of all the research above 
with this research is that this research analyze in detailed about students’ 
phonological errors and kinds of error in pronouncing lexical items. The 
researcher analyze students phonological errors in pronouncing lexical items 
of the eleventh grade at Senior High School 12 Pekanbaru in academic year 
2019/2020. 
C. Operational Concept 
The operational concept is a guide list for writing the literature. The 
section will help the researcher to concept the literatures systematically. The 





include indicators to judge students’ pronunciation. According to Rohana, 
2012. p. 23 in thesis) said the indicators  of students’ pronunciation ability are 
as follows: 
a. The students are able to read the text by using intonation. 
b. The students are able to pronounce the stress and rhythm. 
c. The students are able to read the text by vowel. 
d. The students are able to read the text by consonants. 
e. The students are able to read the text by voiced and voiceless. 








METHOD OF THE RESEARCH 
 
A.   Research Design 
This research was about the student’s pronunciation in lexical 
items. This research was descriptive quantitative research method consist 
of one variable that is students’ error in pronouncing lexical items at 
Senior High School 12 Pekanbaru. According to ( Creswell 2012, p13) 
stated that quantitative descriptive research characteristic is describe a 
research problem though a description. 
B. Time and Location of the Research 
The researcher conducted the research at State Senior High School 
12 Pekanbaru on Garuda Sakti street KM 3, Tampan, Pekanbaru. The 
researcher chose this school because the location of this school is easy to 
reach, this school has used 2013 Curriculum that obligate students must 
be good in English, and the students at this school had problems that are 
in accordance with the research that would be studied. The research was 







C. Subject and Object of the Research 
The subject of this research were the eleventh grade students’ of 
SMAN 12 Pekanbaru. Meanwhile, the object of the research was the 
students’ pronunciation error in lexical items and the researcher wanted to 
know the kinds of students’ error in pronouncing lexical items in depth. 
D. Population and Sample of the Research 
1. Population of the Research  
The population of this research was all of the students’ at 
the second grade of SMAN 12 Pekanbaru. They consist of six 
classes 
Table III.1 
Total population of the Students at the Eleventh Grade Senior High School 
12 Pekanbaru 
No. CLASS STUDENTS 
1 XI IPA 1 35 
2 XI IPA 2 31 
3 XI IPA 3 36 
4 XI IPA 4 33 
5 XII IPA 5 36 
6 XI IPA 6 36 






2. Sample of the Research 
In this research, the researcher used simple random 
sampling. It helped the researcher to take participants. The 
researcher created a lottery. It was suitable with Arikunto 
(2010), the researcher wrote down the name of the students 
on piece of paper as a lottery. One number for one piece of 
paper. The researcher used simple random sampling 
because each of students the eleventh grades had some 
opportunity to be participants. 
According to Arikunto (2006) if the numbers of population 
less than 100, it have to take 50% but if population more 
than 100, the sample is taken 15-25%. Because the 
population more than 100, so the researcher took 15%. The 









Table III. 2 
Total sample of The Students at Eleventh Grade Senior High School  12 
Pekanbaru 
No.  Class Number of students 15% Sample 
1 XI IPA 1 35 5 
2 XI IPA 2 31 5 
3 XI IPA 3 36 5 
4 XI IPA 4 33 5 
5 XII IPA 5 36 6 
6 XI IPA 6 36 6 
TOTAL 207 32 
 
E.   Data Collection Technique 
Collecting data was one of the significant in conduct a research. In this 
research the data analyzed by. 
1. Test  
A test was instrument of technique in collect the data of the 
research. According to Brown (2003) stated that, test was 
instrument that provided an accurate and real researcher followed 





a. The researcher gave a piece of paper story to the students that 
included lexical items of phrasal verbs and collocation there. 
And asked them to read personally before record. 
b. The researcher asked the student one by one to read the text 
and the researcher gave 2-3 minutes for each other. 
c. Then, researcher recorded the students reading.  
F. The Technique of  Analyzing Data 
After all the recordings were recorded, the researcher listened the record. 
Then, identified pronunciation errors made by students. The researcher 
used some steps to analyze, as follows: 
1. Identifying Errors 
The researcher made phonetic transcript of English and phonetic 
transcript of students . After that, the researcher gave all audio 
recordings to Rater 1 and Rater 2 to be played and assessed. The Rater 
1 and Rater 2 assessed about how stress (stress syllable) and intonation 
(rise and fall), how the vowel and consonant sound, and or voiced and 
voiceless, and the rhythm in each collocation and phrasal verb. After 
the assessment was completed by Rater 1 and Rater 2, the researcher 







2. Classifying errors 
Based on written data of students’ pronunciation, the Rater 1 and 
Rater 2 classified the error in each words of lexical items ( phrasal 
verbs and collocation). Then, it concludes into table. 
3. Quantifying errors 
In the step, the data carried out by using formula from Sudjono 




 × 100% 
In which:  
P = percentage of error 
f =frequency of incorrect error 
n = number of students 













The Scoring Criteria of Indicator 
No. Aspect Rating 
score 
Criteria 
1. Intonation 5 Almost Complete 
4 There is a mistake but do not disturb the meaning 
3 There are some mistakes and disturb the meaning 
2 Many mistake with the result and hard 
understanding 
1 Too much mistakes until the words harder 
understanding 
2. Stress and Rhythm 5 Almost Complete 
4 There is a mistake but do not disturb the meaning 
3 There are some mistakes and disturb the meaning 
2 Many mistake with the result and hard 
understanding 
1 Too much mistakes until the words harder 
understanding 
3. Vowels  5 Almost Complete 
4 There is a mistake but do not disturb the meaning 
3 There are some mistakes and disturb the meaning 
2 Many mistake with the result and hard 
understanding 
1 Too much mistakes until the words harder 
understanding 
4. Consonant  5 Almost Complete 
4 There is a mistake but do not disturb the meaning 
3 There are some mistakes and disturb the meaning 
2 Many mistake with the result and hard 
understanding 
1 Too much mistakes until the words harder 
understanding 
5. Voiced and 
voiceless 
5 Almost Complete 
  4 There is a mistake but do not disturb the meaning 
  3 There are some mistakes and disturb the meaning 
  2 Many mistake with the result and hard 
understanding 








4. Drawing conclusion 
The last step was concluded the data based on the analysis. The 









CONCLUSION AND SUGGESTION 
 The researcher gets conclusion based on the finding and discussion in 
describing and exploring students’ error in pronouncing lexical items at SMA 
Negeri 12 Pekanbaru. The researcher also provides the suggestion for student and 
teacher. 
A. Conclusion 
Based on research and data analysis about the error analysis of 
pronunciation in Lexical items, the research would like to draw the 
conclusion as follows: 
1. The students phonological errors in pronouncing of lexical items 
(collocation and phrasal verbs) at Senior High School 12 
Pekanbaru in mean score is 16.406 (good category) from excellent 
score is 25. With the higher score is 19,5 and the lowest is 14,5. 
2. The kinds of students error in pronouncing lexical items of Senior 
High School 12 Pekanbaru are in vowels and voiced/voiceless 
sound of words which 32 (100%) of students that incorrectly have 








In the end the researcher gives some suggestion related to the result of 
this study. The suggestion are: 
1. For the Student 
The students should learn from the errors they made and have to 
practice to pronounce English more. They should pay attention to 
English words especially lexical items that are pronounced by them, to 
avoid misunderstanding among speaker or listeners. 
2. For the teacher 
The teacher must explain how to pronounce a word. Pronunciation 
practice should more active to support the students and motivate them 
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The Syllabus of the Eleventh students for the first semester 
SILABUS SMA/MA 
 
Mata Pelajaran    : BAHASA INGGRIS-WAJIB 
Kelas                            :  XI 
Kompetensi Inti :  
 
KI 1: Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2: Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, 
kerjasama, toleran, damai),  santun, responsif dan pro-aktif  dan menunjukan sikap sebagai bagian dari 
solusi atas berbagai permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial dan alam 
serta dalam menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia 
KI 3: Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural dan metakognitif  
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora 
dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan 
bakat dan minatnya untuk memecahkan masalah. 
KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan 
dari yang dipelajarinya di sekolah secara mandiri, bertindak secara efektif dan kreatif, serta mampu 














































































• Siswa menyimak/ 
mendengarkan  ungkapan  
memberi  saran dan 
tawaran dan responnya 
dengan  (ucapan, tekanan 
kata, intonasi, ejaan) yang 
tepat, serta sikap santun 
dan peduli. 
• Siswa mencoba menirukan 
pengucapannya dan  
menuliskan ungkapan yang 
digunakan. 
• Siswa belajar mengambil 




• Dengan pertanyaan 
pengarah dari guru, siswa 
mempertanyakan: 
- Fungsi sosial  
- Ungkapan yang 
digunakan untuk 
memberi saran dan 
tawaran 
- Penggunaan unsur 
kebahasaan dari 
tindakan komunikatif 













memberi  saran 
dan tawaran 













































































































































tawaran dan responnya. 
Mengeksplorasi 
• Siswa secara mandiri 
mencari pengetahuan 
tambahan tentang tujuan, 
ungkapan, dan unsur 
kebahasaan yang 
digunakan dalam 
ungkapan memberi dan  
dan tawaran dan 
meresponnya 
• Siswa berlatih 
menggunakan ungkapan 
tersebut  
• Siswa berlatih mengambil 




• Siswa menganalisis 
ungkapan untuk 
menyatakan, memberi, 
dan menerima saran dan 
tawaran dengan 
mengelompokannya 
berdasarkan penggunaan.   




saran dan tawaran dan 
responnya yang lain dan 
mengaitkan dengan 




• Siswa memperoleh balikan 
(feedback) dari guru dan 
teman tentang setiap yang 
dia sampaikan dalam kerja 
kelompok.  
• Siswa membandingkan 
cara mengambil giliran dan 
merespon dengan yang 
diperoleh dari sumber lain  
Mengkomunikasikan 
• Siswa bermain peran 
memberi saran dan 
tawaran serta responnya  
Unjuk kerja  





























































• Siswa menggunakan 
ungkapan-ungkapan 
memberi saran dan 
tawaran dalam konteks 
komunikasi yang wajar 





sosial, ungkapan, dan 
unsur kebahasaan serta 
strategi yang benar dan 
sesuai dengan konteks.  
• Siswa membuat ‘learning 
journal’  























































   
menyatakan 
   
pendapat/p
ikiran 
  I think … 
  I suppose... 










pendapat  dan pikiran  
serta responnya 
• Siswa mengikuti interaksi 
menyatakan pendapat dan 
pikiran  
• Siswa menirukan model 
interaksi menyatakan 
pendapat dan pikiran 
• Dengan bimbingan dan 
arahan guru, siswa 
mengidentifikasi ciri-ciri 
interaksi menyatakan 
pendapat  dan pikiran  
(fungsi sosial, struktur 




• Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan antara 
lain perbedaan berbagai 
ungkapan  menyatakan 
pendapat dan pikiran  
dalam bahasa Inggris, 
perbedaan ungkapan 





































Unjuk kerja  
• Bermain 
peran (role 





































































, benar dan 
sesuai 
konteks.  
   Ucapan, 
tekanan 
kata,   


















Siswa menyatakan pendapat  
dan pikiran dengan bahasa 
Inggris dalam konteks 
simulasi, role-play, dan 
kegiatan lain yang 
terstruktur. 
Mengasosiasi 
• Siswa membandingkan 
ungkapan menyatakan 
pendapat dan pikiran yang 
telah dipelajari dengan 
yang ada di berbagai 
sumber lain. 
• Siswa membandingkan 
antara ungkapan dalam 
bahasa Inggris dan dalam 
bahasa siswa.  
Mengkomunikasikan 
• Siswa menyatakan pikiran 
dan pendapat  dengan 
bahasa Inggris, di dalam 
dan di luar kelas.  
• Siswa menuliskan 
permasalahan dalam 
menggunakan bahasa 
Inggris untuk menyatakan 
pendapat dan pikiran 









































































































































      harapan 
dan doa  
- I hope 
… 

















harapan dan doa 
• Siswa mengikuti interaksi 
harapan dan doa   
• Siswa menirukan model 
interaksi harapan dan doa    
• Dengan bimbingan dan 
arahan guru, siswa 
mengidentifikasi ciri-ciri 
interaksi harapan dan doa. 
(fungsi sosial, struktur 




Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan antara lain 
perbedaan antar berbagai 
ungkapan harapan dan doa  
dalam bahasa Inggris, 
perbedaan ungkapan dengan 
yang ada dalam bahasa 
Indonesia, kemungkinan 
menggunakan ungkapan lain, 
dsb. 
Mengeksplorasi 
Siswa menyatakan harapan 
dan doa dengan bahasa 
Inggris dalam konteks 
simulasi, role-play, dan 
kegiatan lain yang 
terstruktur. 
Mengasosiasi 
• Siswa membandingkan 
ungkapan harapan dan 
doa yang telah dipelajari 
dengan yang ada di 
berbagai sumber lain. 
• Siswa membandingkan 











































































































bahasa Inggris dan dalam 
bahasa siswa.  
 
Mengkomunikasikan 
• Siswa menyatakan 
harapan dan doa dalam 
bahasa Inggris, di dalam 
dan di luar kelas.  
• Siswa menuliskan 
permasalahan 
penggunaan ungkapan 
harapan dan doa dalam  
bahasa Inggris  dalam 
jurnal belajar (learning 
journal).  




































































   Salutation 
Mengamati 
• Siswa mendengarkan 
berbagai ungkapan 
yang digunakan guru 
dalam mengundang 
secara resmi dari 
berbagai sumber (a.l. 
media massa, internet).  
• Siswa berlatih 
menentukan gagasan 
utama, dan informasi 
rinci  




intonasi, tekanan kata, 






















































































































































• Siswa menyalin 
contoh-contoh teks 
undangan resmi sesuai 
dengan aslinya agar 
menangkap isi, format 





• Dengan pertanyaan 
pengarah dari guru 
siswa terpancing untuk 
mempertanyakan 





• Siswa memperoleh 
pengetahuan tambahan 
tentang tujuan, struktur 






• Siswa secara mandiri 
dan dalam kelompok 
mencari contoh 
undangan yang lain  
dari berbagai sumber 
• Siswa  
 
Mengasosiasi 
• Siswa menganalisis 
berbagai macam 
undangan terkait dengan 
tujuan, struktur teks, dan 
unsur kebahasaan, 
dilihat dari segi 
ketepatan, efisienci, 
efektivitasnya.  
• Secara berkelompok siswa 
mendiskusikan ungkapan 
yang mereka temukan dari 
sumber lain. 
• Siswa menyunting 





























































































dari berbagai sumber 
• Siswa memperoleh balikan 
(feedback) dari guru dan 
teman tentang fungsi sosial 
dan unsur kebahasaan yang 




• Siswa melengkapi  teks 
undangan resmi dan 
menyampaikannya di 
depan guru dan teman 
untuk mendapat 
feedback. 
• Siswa berkreasi dalam 
membuat kliping 
undangan resmi 
• Siswa menyunting 
undang yang diambil 
dari berbagai sumber 




• Siswa memperoleh 
penguatan dari guru dan 
teman sejawat  
undangan 
resmi 
































































• Siswa memperhatikan 
berbagai surat pribadi 
yang digunakan guru 
dari berbagai sumber 
(a.l. media massa, 
internet). 
• Siswa membacakan 
contoh-contoh surat 
pribadi tersebut dengan 
ucapan, intonasi, 
































































































































• Kata dan 
tata bahasa 
baku 









benar dan lancar. 
• Siswa menyalin 
contoh-contoh tersebut 
sesuai dengan aslinya 
agar menangkap isi, 
format dan tata letak 
penulisan. 
• Siswa berlatih 
menentukan gagasan 





• Dengan pertanyaan 
pengarahan dari guru 
siswa terpancing untuk 
mempertanyakan  
- Fungsi Sosial; 
- Struktur 
- Unsur kebahasaan 
yang digunakan 
dalam surat pribadi. 
• Siswa mempertanyakan 
cara menetukan gagasan 
utama, dan informasi 




• Siswa secara mandiri 
dan dalam kelompok 
mencari contoh surat 
pribadi  yang lain  dari 
berbagai sumber  
• Siswa berdiskusi 
menentukan gagasan 
utama, dan informasi 
rinci dan informasi 
tertentu 
• Siswa menyusun 
paragraph-paragraf 




• Siswa menganalisis 
berbagai macam surat 
pribadi terkait dengan 
tujuan, struktur teks, 









































































































• Siswa memperoleh 
balikan (feedback) dari 
guru dan teman tentang 
fungsi sosial dan unsur 
kebahasaan yang 




• Siswa melengkapi  
surat pribadi sederhana 
dan menyampaikannya 
di depan guru dan 
teman untuk mendapat 
feedback. 
• Siswa berkreasi dalam 
menuliskan surat 
pribadi kepada teman/ 
guru 
• Siswa memperoleh 











hasil tes dan 
latihan. 































































• Siswa membaca/ 
membacakan/ 
mendengarkan berbagai 
macam manual dan tip. 
• Siswa mengamati tujuan 
komunikasi, struktur, dan 
unsur kebahasaan dari 





• Dengan pertanyaan 
pengarah dari guru, siswa 
mempertanyakan tujuan 
komunikasi, struktur, dan 
unsur kebahasaan dari 
teks prosedur 
Mengeksplorasi 
• Siswa berlatih 
menggunakan kalimat 
imperative dalam 
memberikan tip secara 
lisan dan tulis 
• Siswa membacakan 























































































































































kebahasaan yang tepat 
• Secara individu siswa 
menyalin beberapa tips  
Mengasosiasi 
• Siswa membandingkan 
beberapa manual dan tips  
• Dalam kerja kelompok 
terbimbing siswa 
membahas tentang 
masalah yang dihadapi 
pada saat membaca, 
mendengarkan,  dan 
menuliskan manual dan 
tips dengan fokus pada 
tujuan komunikasi, 
struktur, dan unsur 
kebahasaan. 
• Siswa memperoleh 
balikan (feedback) dari 
guru dan teman tentang 
setiap permasalahan yang 
disampaikan dalam kerja 
kelompok. 
Mengkomunikasikan 
• Siswa mempresentasikan 
beberapa tips yang disalin 
dari beberapa sumber 
• Siswa membuat jurnal 





















































































































































































• Siswa mendengarkan dan 
membaca banyak kalimat 
Passive, dalam berbagai 
konteks. 
• Siswa mengikuti interaksi 
tentang 
tindakan/kegiatan/kejadia




bimbingan guru.  
• Siswa menirukan contoh-




• Dengan bimbingan dan 
arahan guru, siswa 
mengidentifikasi ciri-ciri 
kalimat yang menyatakan 
dan menanyakan kalimat 
Passive (fungsi sosial, 
struktur teks, dan unsur 
kebahasaan). 
MEMPERTANYAKAN 
Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan antara 
lain perbedaan antar 
berbagai kalimat Passive 
yang ada dalam bahasa 
Inggris, perbedaan 
ungkapan dalam bahasa 
Inggris dengan yang ada 




 EKSPERIMEN (Explore) 
a. Siswa bertanya jawab 
dengan kalimat Passive 
dalam bahasa Inggris 
dalam konteks simulasi 
dan kegiatan lain yang 
terstruktur. 
b. Siswa berusaha 
menyatakan dan 
menanyakan dalam 
bentuk passive  dalam 
























(observations):   
Bukan penilaian 
formal seperti 



















































































































• Siswa membandingkan 
kalimat  passive yang 
telah dipelajari dengan 
kalimat aktive. 
• Siswa membandingkan 
antara kalimat passive 
dalam bahasa Inggris 
dengan bahasa ibu atau 
bahasa Indonesia.  
KOMUNIKASI 
• Siswa bertanya jawab 
dengan kalimat passive 
dalam bahasa Inggris, di 
dalam dan di luar kelas.  
• Siswa berkreasi dengan 
tulisan ilmiah mereka 
dengan kalimat passive 
• Siswa menuliskan 
permasalahan dalam 
menggunakan bahasa 
Inggris untuk menyatakan 
dan menanyakan kalimat 


























































l Sentence  











• Siswa mendengarkan dan 
membaca banyak kalimat 
pengandaian, dalam 
berbagai konteks. 
• Siswa mengikuti interaksi 
tentang pengandaian jika 
terjadi suatu 
keadaan/kejadian/peristiw
a di waktu yang akan 
datang  selama proses 
pembelajaran, dengan 
bimbingan guru. 
• Siswa menirukan contoh-




• Dengan bimbingan dan 
arahan guru, siswa 
mengidentifikasi ciri-ciri 
















































































































































can/ will  
Topik: 












sosial, struktur teks, dan 
unsur kebahasaan). 
MEMPERTANYAKAN 
Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan antara 
lain perbedaan antar 
berbagai pengandaian yang 
ada dalam bahasa Inggris, 
perbedaan ungkapan dalam 
bahasa Inggris dengan yang 





• Siswa menyatakan dan 
menanyakan pengandaian 
dalam bahasa Inggris 
dalam konteks simulasi, 
role-play, dan kegiatan 
lain yang terstruktur. 
• Siswa berusaha 
menyatakan dan 
menanyakantentang  
pengandaian jika terjadi 
suatu keadaan/ kejadian/ 
peristiwa di waktu yang 
akan datang dalam bahasa 
Inggris selama proses 
pembelajaran. 
Mengasosiasi 
• Siswa membandingkan 
ungkapan pengandaian 
yang telah dipelajari 
dengan ungkapan-
ungkapan lainnya. 
• Siswa membandingkan 
antara ungkapan 
pengandaian dalam 
bahasa Inggris dengan 
ungkapan keharusan 
dalam bahasa ibu atau 
bahasa Indonesia.  
Mengkomunikasikan 
• Siswa menyatakan dan 
menanyakan pengandaian 
dalam bahasa Inggris, di 
dalam dan di luar kelas.  
• Siswa berkreasi dengan 
Cara Penilaian: 
Pengamatan 
(observations):   
Bukan penilaian 
formal seperti 















































































imajinasi mereka dalam 
teks pengandaian 




bahasa Inggris untuk 
menyatakan dan 
menanyakan pengandaian 
dalam jurnal belajarnya. 
cara penilaian 
lainnya. 

























































ati alam  





















        Slow 
loris is a  
mammal. 
Mengamati 
• Siswa menyimak berbagai 
contoh/ film ilmiah pendek 
yang disediakan  
• Siswa mengamati fungsi 
sosial, struktur dan unsur 
kebahasaan teks ilmiah 
faktual 
• Siswa berlatih 
menentukan gagasan 
utama, dan informasi 




• Dengan pertanyaan 
pengarah dari guru, siswa 
terpancing untuk 
mempertanyakan tujuan, 
struktur, dan unsur 
kebahasaan yang 
digunakan dalam paparan 
tersebut.  
• Siswa mempertanyakan 
cara menemukan gagasan 
pokok, informasi rinci dari 




ilmiah faktual dengan 
membandingkan berbagai 
teks report dengan 
memperhatikan tujuan, 
struktur, dan unsur 
kebahasaan yang benar dan 






































• Ketepatan dan 

































































































... It is a 
nocturna
l animal. 
It is very 
small 















































• Dalam kerja kelompok 
terbimbing siswa 
menganalisis struktur dan 
unsur bahasa yang ada 
dalam beberapa teks 
report. 
• Siswa mengelompokkan 
struktur, fungsi sosial dan 
unsur kebahasaan teks 
berdasarkan 
penggunaannya. 
• Siswa memperoleh balikan 
(feedback) dari guru dan  
teman tentang hasil analis  
tentang fungsi sosial, 
struktur, dan unsur 
kebahasaan dari teks berita 
yang disampaikan dalam 
kerja kelompok 
Komunikasi 
• Siswa menyalin teks 
report yang 
didapatkannya  tentang 
benda, binatang dan 
gejala alam atau 
peristiwa lain yang 
terkait dengan mata 
pelajaran lain dan  
membacakannya di 
kelas  
• Siswa menyampaikan 
laporan berupa catatan 
(note taking) dari hasil 
membaca beberapa teks 
ilmiah faktual. 
• Membuat learning 
journal dalam 
pembelajaran ini. 
• Pada saat yang sama, antar 
siswa melakukan penilaian 
sejawat, tentang teks report 
























hasil tes dan 
latihan. 























































































Fungsi Sosial  

















































• Siswa menyimak berbagai 
contoh teks eksposisi 
analisis  yang diberikan/ 
diperdengarkan guru   
• Siswa mengamati fungsi 
sosial, struktur dan unsur 
kebahasaannya  
• Siswa belajar menemukan 
gagasan utama, informasi 
rinci dan informasi 
tertentu dari teks 
eksposisi analitis  
Mempertanyakan 
(questioning) 
• Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan antara 
lain perbedaan antar 
berbagai teks eksposisi 
yang ada dalam bahasa 
Inggris, Siswa 
mempertanyakan gagasan 
utama, informasi rinci dan 
informasi tertentu 
Mengeksplorasi 
• Siswa mencari beberapa 
text eksposisi analitis dari 
berbagai sumber.  
• Siswa berlatih 
menemukan gagasan 
utama, informasi rinci dan 
informasi tertentu  
• Siswa secara 
berkelompok menuliskan 
/menyalin teks eksposisi 
analitis dengan 
memperhatikan fungsi 
sosial, struktur, dan unsur 
kebahasaan dengan runtut 
• Siswa membacakan teks 
eksposisi kepada teman 
dengan menggunakan 

















































































































- Modals  
menganalisis beberapa 
teks eksposisi dengan 
fokus pada fungsi sosial, 
struktur, dan unsur 
kebahasaan 
• Siswa memperoleh 
balikan (feedback) dari 
guru dan teman tentang 
hasil analisis yang 
disampaikan dalam kerja 
kelompok. 
Mengkomunikasikan 
• Siswa membuat laporan 
berupa catatan hasil 
membaca dan 
mendengarkan  
• Berkelompok, siswa 
bertukar cerita tentang 
teks eksposisi dengan 
memperhatikan fungsi 





• Membuat laporan 
evaluasi diri secara 
tertulis tentang 
pengalaman masing-
masing dalam mencari  
teks eksposisi selama 
proses pembelajaran di 
dalam dan di luar kelas, 
termasuk kendala yang 
dialami. 















hasil tes dan 
latihan. 










































Fungsi Sosial  






• Siswa menyimak berbagai 
contoh teks biografi  yang 
diberikan/ diperdengarkan 
guru  secara  santun dan 
tanggung jawab. 
• Siswa mengamati fungsi 
sosial, struktur dan unsur 
kebahasaannya  
• Siswa mengamati 
keteladanan dari teks 
biografi yang dipelajari. 









































































































































gagasan utama, informasi 
rinci dan informasi 
tertentu dari teks legenda  
Mempertanyakan 
(questioning) 
• Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan antara 
lain perbedaan antar 
berbagai teks biografi 
yang ada dalam bahasa 
Inggris, perbedaan teks 
dalam bahasa Inggris 
dengan yang ada dalam 
bahasa Indonesia. 
• Siswa mempertanyakan 
gagasan utama, informasi 
rinci dan informasi 
tertentu 
Mengeksplorasi 
• Siswa mencari beberapa 
text biografi  dari 
berbagai sumber.  
• Siswa berlatih 
menemukan gagasan 
utama, informasi rinci dan 
informasi tertentu  
• Siswa melengkapi 
rumpang dari beeberapa 
teks biografi sederhana 
• Siswa secara 
berkelompok menuliskan 
/menyalin teks biografi 
dengan memperhatikan 
fungsi sosial, struktur, 
dan unsur kebahasaan 
dengan runtut 




kebahasaan yang tepat 
Mengasosiasi 
• Secara berpasangan siswa  
menganalisis beberapa 
teks biografi dengan 
fokus pada fungsi sosial, 
struktur, dan unsur 
kebahasaan 












































hasil tes dan 
latihan. 

































verbs  balikan (feedback) dari 
guru dan teman tentang 
hasil analisis yang 
disampaikan dalam kerja 
kelompok. 
Mengkomunikasikan 
• Siswa menceritakan 
kembali teks biografi 
sederhana tentang 
keteladanan dari  tokoh 
terkenal dengan 
memperhatikan fungsi 
sosial, struktur dan unsur 
kebahasaannya. 
• Siswa membuat kliping  
teks  biografi dengan 
menyalin dan beberapa 
sumber. 
• Membuat laporan 
evaluasi diri secara 
tertulis tentang 
pengalaman masing-
masing dalam mencari  
teks  biografi selama 
proses pembelajaran di 
dalam dan di luar kelas, 
termasuk kendala yang 
dialami. 




























































• Siswa mendengarkan lagu 
yang diperdengarkan  
• Siswa menirukan model 
secara terbimbing.  
• Siswa mempertanyakan 
cara menemukan 
informasi rinci dan 




• Dengan pertanyaan 
pengarah dari guru, 
siswa terpancing untuk 
mempertanyakan pesan 
yang disampaikan dari 
lagu  
• Siswa mempertanyakan 
Pengamatan 
(observations):   
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 





























































































informasi rinci dan 
kesimpulan dari lagu 
tersebut 
Mengeksplorasi 
• Siswa melengkapi 
rumpang pada lagu 
tersebut dengan 
ungkapan yang benar 
sesuai dengan model 
yang dipelajari  
• Siswa membacakan 
teks lagu dengan 
pengucapan dan 
tekanan kata yang 
tepat  
• Siswa berdiskusi 
tentang pesan lagu 
yang didengar 
Mengasosiasi 
• Secara individu siswa 
membandingkan pesan 
yang terdapat dalam 
beberapa lagu yang 
dibaca/didengar 
• Siswa membuat 
kumpulan lagu- lagu yang 
bertema perdamaian 
dengan menyalin 
• Siswa mengaitkan syair 
lagu dengan ungkapan 







pengucapan dan tekanan 
kata yang benar. 
• Siswa melaporkan  
kumpulan lagu yang 
sudah dianalis pesan di 
dalam lugu-lagu tersebut 
• Antar siswa melakukan 
penilaian terhadap 

























hasil tes dan 
latihan. 










































The Recording Result in Written Form 
RECORDING RESULT IN WRITTEN FORM 
Sample 1 
My name is Annabelle (My name is Annabelle). I am 17th years old and I am a 
student at state Senior High School 12 Pekanbaru (Am seventeen yes old and I am 
a staden at stet senior hik school tewelef Pekanbaru). I want to tell you about my 
friend’s  story (I want to till you abot my riends story). Their names are Jack and 
Salsa (their name er Jack and Salsa). I have gotten permission from them to 
retell this story (I have goden permission from dem to ritil this story). We  have 
been friends for a long time(we have been friend for a long time). We never look 
down on everybody around us(we never look don on everybody aroud yus). We 
are still  keeping in touch, so I do not have get worried about them(we are still 
keeping in touch, so I do not have get worried about them).  When we were at  
Junior High School, we were running to catch the bus and entered to the bus along 
with laughter and joy(when were at junior hik school, we were raning tu catch 
the bus and entiret to the bus along with lokter and joy). Both of my friends have  
unique hobbies (bot of my friends have uniq hobby). Salsa likes to pick up some 
hats and Jack is a trouble maker who always makes trouble wherever he is, but he 
is a kind-hearted (salsa like to pik up some hats and Jack is a troble maker who 
elweys maker truble but he is a kin hert). He hands out the foods to the homeless 
(he hand ot the poot to the homeless). He was left out from the list of students 
who got scholarship( he was le put from the lis of students wu got skularship). I 
could not make out what was wrong with him( I could not make ot what was 
wrong with him).  
One day, when my friend and I went home together (one day when my friends and 
I went home tugeder),  We saw children burning out the papers on the street and 
that catched our attention (we saw children burning ot the paper on the sit and 
cat our ettenton). Jack told us to keep our hands  away from the burning papers or 
it would catch fire and you would get into trouble (jack tod yus to keep or hands 
away from the burning papers or it wuld kets fire and you would get to truble). 
We could not imagine the children took a part of unimportant things by burning 
those papers(we kult not imejin the children tok a pat of unimporten thing by 
burning dos papers). We broke  away from the children  and saw the children 
approached by street cleaners and scolded them for doing that on purpose (we 
broke away from the children and saw the children eporec by strit clean and scot 
them for doing that on purpus) . Three days later, we decided to watch a movie 
together (three day later we diseid to watch a movie together). We preferred to see 
movies that are based on true stories (we priperet to si movie that are bas on tru 
story). The film makes many contributions to our daily lives in the present and 
future life (the filme make mani contribution to our dili laips in the presen and 
putur life). Then, we were picked up by my father(then, we wre pik up by my 
father). On the way home, went to refuelling cars but there were no cars waiting in 
line, apparently the subsidized fuel has run out (on the way home, went to rifiling 
car but there were no car witing in lin, apeerenli the subsidized ful has run ot). 
Did not want to take the risk, my father immediately drove the car quickly to take 
my friend home, because at that time car fuel was very difficult to find (did not 
wan to tek the ris, my father imedietli drove the car quickly to take my friend 
home, because at that time car fuk was peri diffikul to find). Finally, we went 
home safely (Finally, we went home safely).  
COLLOCATION PHARASAL VERB 
Get permission look down on 
get worried  pick up 
 keep in touch left out 
catch the bus make out  
makes trouble hands out 
catch fire take a part 
catch attention break away 
based on  Get into 
make contributions Picked up 









The Students’ Score Got from Two Raters 
 
Data Penilaian Rater I 
 
Number Sample Intonation Stress 
&   
Rhythm 
Vowels Consonant Voiced & 
Voiceless 
Score 
1 STUDENT 1 4 5 5 4 3 21 
2 STUDENT 2 4 3 3 3 3 16 
3 STUDENT 3 4 3 2 2 2 13 
4 STUDENT 4 4 3 2 3 3 15 
5 STUDENT 5 4 3 4 3 3 17 
6 STUDENT 6 4 3 2 3 2 14 
7 STUDENT 7 4 3 3 3 2 15 
8 STUDENT 8 4 3 2 2 2 13 
9 STUDENT 9 5 4 4 4 3 20 
10 STUDENT 10 4 3 2 3 3 15 
11 STUDENT 11 3 3 2 2 2 13 
12 STUDENT 12 3 3 2 2 2 12 
13 STUDENT 13 4 4 2 2 2 14 
14 STUDENT 14 5 4 3 4 3 19 
15 STUDENT 15 4 4 3 4 3 18 
16 STUDENT 16 3 3 2 2 2 12 
17 STUDENT 17 4 4 3 3 3 17 
18 STUDENT 18 3 3 2 2 2 12 
19 STUDENT 19 3 3 2 2 2 12 
20 STUDENT 20 4 4 3 4 3 18 
21 STUDENT 21 5 5 5 4 3 22 
22 STUDENT 22 4 3 3 3 3 16 
23 STUDENT 23 4 3 2 2 2 16 
24 STUDENT 24 3 3 3 3 2 14 
25 STUDENT 25 4 4 3 4 3 18 
26 STUDENT 26 4 3 3 3 2 15 
27 STUDENT 27 3 3 2 2 2 12 
28 STUDENT 28 3 3 2 2 2 12 
29 STUDENT 29 4 4 3 4 3 18 
30 STUDENT 30 4 3 3 3 3 16 
31 STUDENT 31 4 3 2 3 3 15 
32 STUDENT 32 3 3 2 2 2 12 
 










Data Penilaian Rater II 
 
Number Sample Intonation Stress 
& 
Rhythm 
Vowels  Consonant Voiced & 
Voiceless  
Score  
1 STUDENT 1 4 4 4 4 4 20 
2 STUDENT 2 4 4 4 4 4 20 
3 STUDENT 3 4 4 3 3 3 17 
4 STUDENT 4 3 3 3 3 3 15 
5 STUDENT 5 4 4 3 3 3 17 
6 STUDENT 6 3 3 3 3 3 15 
7 STUDENT 7 4 4 3 3 3 17 
8 STUDENT 8 4 4 3 3 3 17 
9 STUDENT 9 4 4 3 3 3 17 
10 STUDENT 10 4 4 3 3 3 17 
11 STUDENT 11 4 4 4 4 4 20 
12 STUDENT 12 4 4 3 3 3 37 
13 STUDENT 13 4 4 3 3 3 17 
14 STUDENT 14 4 4 3 3 3 17 
15 STUDENT  15 4 4 4 4 4 20 
16 STUDENT 16 4 4 3 3 3 17 
17 STUDENT 17 4 4 3 3 3 17 
18 STUDENT 18 4 4 3 3 3 17 
19 STUDENT 19 4 4 3 3 3 17 
20 STUDENT 20 4 4 3 3 3 17 
21 STUDENT 21 4 4 3 3 3 17 
22 STUDENT 22 5 5 4 4 4 22 
23 STUDENT 23 4 4 4 4 4 20 
24 STUDENT 24 4 4 3 3 3 17 
25 STUDENT 25 4 4 3 3 3 17 
26 STUDENT 26 4 4 3 3 3 17 
27 STUDENT 27  4 4 3 3 3 17 
28 STUDENT 28 4 4 3 3 3 17 
29 STUDENT 29 4 4 3 3 3 17 
30 STUDENT 30 4 4 3 3 3 17 
31 STUDENT 31 4 4 4 4 4 20 
32 STUDENT 32 4 4 3 3 3 17 
 
Pekanbaru, … Maret 2020 
Rater II 
          







The Thesis Guide Activities 
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